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1. Introduction

Climate change has become a fundamental issue of our era. It is altering 
ecosystems and reshaping our perceptions of ﻿inequality, accountability, and 
the definition of harm. The impacts of increasing temperatures, severe weather 
events, biodiversity loss, water scarcity, food system disruption, and forced 
migration are inequitably spread across people. They exacerbate the plight of 
those already disadvantaged and impose the greatest burdens on individuals 
who are least protected and least capable of altering the institutions that govern 
risk (Intergovernmental Panel on ﻿Climate Change [IPCC], 2023; ﻿United 
Nations Children’s Fund [UNICEF], 2021, 2024). Children are situated at 
the center of this inequitable environment. Climate-related adversities impact 
health, development, education, emotional well-being, and future prospects, 
although the institutions that address these issues are primarily oriented towards 
adults (Proulx et al., 2024; Sheffield & Landrigan, 2011). Therefore, a thorough 
analysis of the climate issue must take into account its effects on children, 
encompassing their experiences, mediation, and political mobilization.

Recent scholarly research has increasingly acknowledged children as one 
of the most affected yet least represented demographics in climate discourse. 
This viewpoint has become a crucial reference in ﻿child-centered ﻿climate 
justice research (Colombo, 2023; Daly, 2024). The problem transcends the 
increased susceptibility of children. Climate governance frequently devalues 
the experiences, expertise, emotions, and assertions of individuals. Individuals 
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frequently perceive children as future adults requiring protection rather than 
as individuals with rights already, whose perspectives ought to influence our 
response to the situation. This contradiction has become increasingly evident 
with the growing ﻿recognition of children’s ﻿environmental rights in international 
law and policy, notably through the ﻿United Nations Convention on the Rights 
of the Child [UNCRC] and ﻿General Comment No. 26, which explicitly 
incorporates climate change and ﻿environmental degradation within a child-
rights framework (﻿United Nations, 1989; ﻿United Nations Committee on the 
Rights of the Child, 2023). Research on ﻿child activism and ﻿participation reveals 
that children are not merely passive victims of ﻿environmental degradation; 
they act as interpreters, witnesses, and political agents whose perspectives are 
frequently marginalized by ﻿adultism, tokenism, and epistemic injustice (Biswas, 
2024; Serrão et al., 2021).

This chapter argues that ﻿ecofeminism and ecopedagogy are especially potent 
when analyzed together as a framework for understanding and combating that 
oppression. Ecofeminism clarifies why children, similar to nature, are perpetually 
positioned within hierarchies that prioritize autonomy, logic, and authority, 
while seeing dependence, emotion, and ﻿vulnerability as politically subordinate 
conditions (Gough et al., 2024; Stirling, 2020). The ﻿marginalization of children 
in climate politics is not incidental; it is linked to past patterns of oppression 
that determine whose pain is recognized, whose experiences are considered real 
information, and whose voices are deemed legitimate. ﻿Ecopedagogy broadens 
this critique to encompass educational and societal processes. It examines how 
schools, curricula, and community learning environments may either sustain 
adult-centric climate discourse or evolve into platforms for ﻿critical literacy, 
ethical reflection, involvement, and ﻿collective ﻿agency (Biswas & Rollo, 2024; 
Misiaszek, 2020, 2023b). These approaches allow us to move beyond a narrow 
perception of children as only vulnerable recipients of protection, progressing 
towards an understanding of children as ethical and political agents within the 
framework of ﻿climate justice.

The chapter constructs its argument on two interrelated levels. It discusses 
children globally, employing the UNCRC definition of anyone under 18 years of 
age. Climate injustice is not uniform; it varies by factors such as socioeconomic 
status, gender, disability, migration status, and geographic location. The case 
of ﻿Türkiye provides a useful context for the simultaneous analysis of national 
climate documents, ﻿child rights frameworks, and educational policies. The 
chapter does not assert that it directly replicates children’s voices, as it is not 
founded on interviews or participatory engagement with children. Its purpose 
is more defined and explicit: to identify the institutional, discursive, and 
pedagogical conditions that result in the ﻿marginalization, diminishment, or 
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alteration of those voices into symbolic representations. This should be viewed 
methodologically as a conceptual and critical narrative review, rather than a 
systematic review or an independent empirical document analysis (Baumeister 
& Leary, 1997; Grant & Booth, 2009; Jaakkola, 2020; Snyder, 2019).

This chapter contributes to the literature in three interrelated ways. First, 
it offers a theoretical contribution by bringing ﻿child-centered ﻿climate justice, 
﻿ecofeminism, and ecopedagogy into a single analytical conversation, thereby 
moving beyond approaches that frame children only as vulnerable recipients of 
protection. Second, it develops a conceptual framework that links distributive, 
recognitional, procedural, and intergenerational dimensions of justice with the 
mechanisms through which children’s voices are marginalized or transformed 
into symbolic ﻿participation. Third, by reflecting on ﻿Türkiye, the chapter 
extends the predominantly global and normative literature toward a situated 
analysis of how ﻿climate governance, child-rights policy, education, ﻿care, and 
﻿disaster preparedness intersect in a specific national context. In doing so, it 
positions ﻿child-centered ﻿climate justice not merely as a protective agenda, but 
as a theoretical, pedagogical, and policy-oriented framework for rethinking 
children’s ﻿participation, ﻿recognition, and ﻿agency in climate-related ﻿decision-
making.

2. Diagnosing Child Silence in Climate Injustice

2.1. Children and Climate Justice

Children should not be regarded merely as diminutive adults in the context 
of climate change. Their physiology, immune systems, cognitive abilities, and 
psychosocial resources are still maturing, indicating that heat, polluted air, unsafe 
water, infectious diseases, displacement, and interruptions to ﻿care or education 
can impact them more severely and for extended durations compared to adults 
(Helldén et al., 2021; Sheffield & Landrigan, 2011). Air pollution correlates 
with respiratory morbidity and compromised lung development; flooding and 
deteriorated water systems heighten exposure to waterborne diseases; altered 
ecosystems broaden the prevalence of vector-borne illnesses (Rubin & Witherspoon, 
2021). Climate-related damage may commence prenatally—exposure during 
gestation has been linked to modified fetal development and negative birth 
outcomes (Pacheco, 2020; Rashid et al., 2017). These vulnerabilities are tangible 
realities. They traverse biophysical pathways and children’s reliance on operational 
families, educational institutions, healthcare systems, and transportation 
networks amid climate-induced disturbances (Stanberry et al., 2018). 
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Collectively, these processes position children as among the most vulnerable 
to both the immediate and enduring effects of climate disruption (IPCC, 2023; 
Proulx et al., 2024; UNICEF, 2021). Nonetheless, a fundamental contradiction 
permeates the literature: children are consistently identified as key stakeholders, 
yet they seldom exert significant influence over the formulation, execution, or 
assessment of climate policy. This exclusion extends beyond formal politics. It is 
perpetuated through educational institutions, familial dynamics, media portrayals, 
and prevailing adult-centric norms that depict children as nascent political 
agents whose perspectives may be deferred, mitigated, or recognized without 
repercussions (Arnot et al., 2024; Biswas & Rollo, 2024; Lundy, 2007). Even in 
instances of consultation, involvement frequently remains superficial and exerts 
minimal observable influence on ﻿decision-making (Daly, 2024). A rights-based 
strategy necessitates more than just protection; it demands the acknowledgment 
of children as current rights holders and democratic entities, rather than as future 
adults (Arnot et al., 2024; ﻿United Nations, 1989; Vaghri, 2018).

This chapter defines ﻿climate justice as the ethical and political issues 
associated with climate science, including the distribution of risks and losses, 
the beneficiaries, and the decision-makers (Fraser, 1997; Schlosberg, 2007). 
Upon reviewing children’s rights, it is evident that ﻿climate injustice encompasses 
not just disparate exposure to dangers but also inequitable acknowledgment, 
involvement, and accountability across time. A significant portion of the current 
literature is implicitly adult-centric, regarding children’s experiences and rights 
as subordinate or ancillary. The outcome is not merely a governance deficit 
but also an epistemological one, as children are frequently undervalued as 
cognizant individuals and interpreters of climate damage (Daly, 2024; Fricker, 
2007). ﻿General Comment No. 26 elucidates the direct connection between 
climate change and children’s rights, emphasizing the significance of children’s 
involvement in environmental ﻿decision-making (﻿United Nations Committee on 
the Rights of the Child, 2023). Omitting children from ﻿decision-making adversely 
affects both their welfare and the efficacy of collaborative problem-solving.

This chapter examines four elements commonly utilized in ﻿environmental 
justice research—distributive, recognitional, procedural or participative, and 
﻿intergenerational justice—through a child-centered perspective (Fraser, 1997; 
Schlosberg, 2007). This paradigm illustrates that children’s ﻿climate justice cannot 
be simplified to mere bodily ﻿vulnerability or a vague call for ﻿participation. 
It necessitates concurrent focus on the allocation of climatic damages, the 
acknowledgment of children as valid sources of knowledge, the creation of 
authentically significant participatory frameworks, and the enduring ﻿responsibility 
owed to those who will inhabit a future affected by climate disruption.
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These elements elucidate why ﻿child-centered ﻿climate justice is analytically 
more profound than methods that concentrate just on ﻿vulnerability. ﻿Distributive 
justice examines the allocation of harms and protective resources. Recognitional 
justice inquires if youngsters are regarded seriously as knowledgeable individuals. 
Procedural-participatory justice examines the extent to which children can 
impact decisions that affect their lives. Intergenerational justice examines how 
current institutions consider the interests of ﻿future generations, particularly in 
light of deferred harm. This stratified framework challenges the portrayal of 
children to mere passive victims or abstract future citizens, as it concurrently 
acknowledges their current exposure, existing rights, and future interests 
(Schlosberg, 2007; ﻿United Nations, 1989; ﻿United Nations Committee on the 
Rights of the Child, 2023).

A further concern reinforces this approach. Children are inadequately 
represented in certain knowledge infrastructures that shape the global climate 
agenda. Their limited ﻿participation in high-level evaluation and advising 
processes is significant since the definition of pertinent evidence profoundly 
influences what is deemed governable. When children are marginalized 
in the creation of authoritative knowledge, policy may persist in discussing 
children without consistently incorporating child-centered evidence (Donger 
et al., 2025). Child-centered ﻿climate justice must consequently tackle both the 
disproportionate exposure to harm and the circumstances under which harm is 
publicly identified, quantified, and addressed.

2.2. Ecofeminism, Childhood, and Adultism

Child-centered ﻿climate justice inquires why children are significantly 
exposed yet inadequately represented, while ﻿ecofeminism provides a 
compelling framework for addressing this issue. Ecofeminism is not merely 
a moral exhortation to ﻿care; it is a theoretical framework that examines the 
connections between ﻿environmental degradation and various forms of social 
subjugation. The fundamental assertion is that the exploitation of nature and the 
﻿marginalization of socially devalued groups are perpetuated by interconnected 
hierarchical logics (Merchant, 1980; Shiva, 1988). Classical and modern 
ecofeminist studies illustrate that patriarchal and anthropocentric frameworks 
depend on dualisms—nature/culture, emotion/reason, dependence/autonomy, 
body/mind—while devaluing the aspect linked to nature (Gough et al., 2024; 
Plumwood, 2002). Ecofeminism is pertinent in this context not only for its 
critique of ﻿environmental degradation but also for elucidating how exclusion 
becomes normalized rather than anomalous.

Childhood is profoundly intertwined with these structures. Children are 
frequently seen as dependent, emotional, imperfect, and in need of safeguarding, 
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whereas adulthood is linked to reason, authority, autonomy, and societal 
legitimacy. These differences not only delineate developmental ﻿disparities but also 
structure political worth. Ecofeminist scholarship has consistently demonstrated 
that nature, women, and children are often depicted within patriarchal and 
anthropocentric paradigms as vulnerable, irrational, and requiring oversight or 
safeguarding, a trend that has contributed to the justification of their exclusion 
from public and political ﻿decision-making (Merchant, 1980; Shiva, 1988). In 
﻿climate governance, this rationale implies that children’s accounts of smoke 
exposure, heat, flood disruption, fear, or loss may be regarded as subordinate 
to adult expertise, priorities, or adult-determined interpretations of what 
constitutes a legitimate public assertion (Biswas, 2024; Biswas & Rollo, 2024; 
Stirling, 2020).

From an ecofeminist viewpoint, the ﻿marginalization of children in climate 
discussions is not merely an issue of exclusion. It illustrates profound, adult-
centric power dynamics wherein authority, credibility, and representation 
are predominantly allocated to adults. Conversely, youngsters are expected 
to conform to decisions made by adults rather than contributing to their 
formulation. This is significant since the same hierarchy also dictates the 
comprehension of ﻿vulnerability. When dependency is regarded as a flaw instead 
of a universal human situation inadequately addressed by institutions, the 
necessity for children’s ﻿care can readily be employed to rationalize political 
exclusion. Ecofeminism contests those actions. It acknowledges children’s 
increased ﻿vulnerability while rejecting the notion that such weakness should lead 
to political silence. This action redefines children as ethical and political entities 
whose contextual knowledge, emotional reactions, and prospective assertions 
possess societal significance (Rizzini, 2024).

Viewed in this context, the exclusion of children from ﻿climate justice arises 
at the convergence of environmental domination and societal oppression. In 
contexts where nature is regarded as an inexhaustible resource for growth and 
development, children are frequently relegated by adult-centric practices to the 
role of passive vessels for the future, rather than being recognized as active 
social and political agents in the present (Rizzini, 2024). This action diminishes 
the significance of children’s direct environmental experiences and emotional 
responses, while also undervaluing their ability to meaningfully engage in 
climate politics. Ecofeminism presents an alternative normative perspective by 
encouraging us to perceive children not merely as helpless entities requiring 
safeguarding, but also as ethical and political agents whose interpretations and 
acts hold significance. Recent climate movements led by children and youth 
highlight that possibility (Neas et al., 2022; Rizzini, 2024).



Climate Justice for Children: Impacts of Climate Change and Solutions

36

Ecofeminism is particularly valuable as it disrupts the conventional 
dichotomy between conservation and engagement. Protection is essential in 
climate politics due to the increased physical and social vulnerabilities faced by 
children. When protection is separated from ﻿participation, it readily becomes a 
mechanism of exclusion: adults safeguard, interpret, and make decisions, while 
children become the subjects of political actions elsewhere. Ecofeminist focus 
on interconnectedness facilitates the resolution of that impasse. Dependency is 
not an inherent defect of children; rather, it is a universal human situation that 
institutions allocate and regulate unevenly. Upon acknowledgment, children’s need 
for ﻿care does not negate their political status. Care, ﻿recognition, and engagement 
might be interpreted as interdependent components of ﻿child-centered ﻿climate 
justice (Biswas & Rollo, 2024; Gough et al., 2024; Stirling, 2020).

2.3. The Mechanisms of Silencing: ﻿Epistemic Injustice, 
Tokenism, and Exclusion
The exclusion of children from ﻿climate justice originates from a fundamental 

conflict. They are among those most vulnerable to immediate and long-term 
detriments, yet they seldom exert significant influence over the policies, budgets, 
and institutional goals that shape those detriments. The contradiction is evident 
in formal governance, where few climate plans incorporate child-specific 
﻿participation mechanisms, and similarly in schools, families, and media discourse, 
which frequently recognize children as future stakeholders rather than current 
political actors (Arnot et al., 2024; Daly, 2024). Even in instances of consultation, 
it may be merely superficial: ﻿children’s perspectives are gathered, yet no system 
ensures that these perspectives influence decisions or that children receive feedback 
regarding the significance of their ﻿participation (Lundy, 2007, 2018).

The issue, therefore, is not quiet in a literal context. Children articulate 
concerns regarding smoke, heat, drought, flood disruption, fear, biodiversity 
loss, neighborhood hazards, and disrupted routines. The challenge lies in 
institutions frequently neglecting to acknowledge these narratives as knowledge 
with democratic legitimacy. Article 12 of the UNCRC and the Committee’s 
General Comments assert that children possess the right to express their views 
on issues that impact them, which unequivocally includes environmental 
﻿decision-making (﻿United Nations, 1989; ﻿United Nations Committee on the 
Rights of the Child, 2009, 2023). Nonetheless, ﻿climate governance often 
prioritizes adult knowledge, so marginalizing child-friendly information, child-
appropriate processes, and sustainable avenues for ﻿participation. The silence of 
children on climate issues is thus generated by institutional factors rather than 
being an inherent trait.
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The generation of silence varies among children; there is no singular 
child subject in ﻿climate justice. Exposure and ﻿vulnerability are influenced 
by socioeconomic level, gender, disability, ethnicity, migration status, and 
geographic location. Children experiencing poverty, those residing in polluted 
urban areas, individuals in drought- or flood-prone regions, displaced or migrant 
children, and those reliant on ongoing health or ﻿care services face climate-related 
adversities through distinctly varied mechanisms (Garcia et al., 2025; Parsons et 
al., 2025). A child-centered paradigm must reject the abstraction of “the child” 
and focus on nuanced ﻿vulnerability and multifaceted exclusion.

Intergenerational justice elucidates this viewpoint. Climate change 
exemplifies a prototypical instance of deferred damage: those who contribute 
minimally and possess limited ﻿decision-making power may endure its 
repercussions for the longest. For infants, that temporal framework is inextricably 
linked to political subjectivity. Decisions regarding infrastructure, energy, food 
systems, water governance, or school ﻿resilience do not impact a hypothetical 
future population; they influence the tangible circumstances of today’s children 
as they progress from childhood to maturity (Colombo, 2023; Gardiner, 2011). 
Regarding children solely as prospective adults, consequently, overlooks the 
ethical consideration. Children are currently experiencing the repercussions of 
actions taken without their equitable input.

A reflexive childhood studies viewpoint emphasizes a crucial caution: 
speech is inherently biased. The testimony of children is generated, translated, 
and acknowledged within adult frameworks, research methodologies, and 
societal narratives that determine which children are heard and which are 
rendered peripheral. Consequently, symbolic exposure should not be conflated 
with political impact. Certain children may be encouraged to speak, whilst 
others—particularly those impacted by poverty, displacement, disability, 
language isolation, or inadequate institutional support—are systematically 
underrepresented. The essential inquiry pertains not only to whether children 
communicate, but also to the conditions under which they are acknowledged, 
by whom, and with what repercussions (Spyrou, 2011; Tisdall, 2017).

This issue also pertains to global knowledge generation regarding climate. 
Despite popular ﻿recognition of children and youth, authoritative expert 
practices may continue to exclude them. Recent analysis of IPCC assessment 
cycles indicates that the ﻿participation of children and youth is constrained, 
perpetuating a scenario where those who will endure the longest with climate 
disruption possess minimal influence over the criteria by which risk is articulated 
and prioritized (Donger et al., 2025). The outcome is a dual displacement: 
children endure unequal costs and face institutional barriers when attempting 
to assert their identities in authoritative contexts.



Climate Justice for Children: Impacts of Climate Change and Solutions

38

A concluding implication ensues. Climate politics frequently elevates a 
limited, prominent subset of youth perspectives, while more extensive child 
engagement is inadequately institutionalized. Public forums may favor older, 
urban, media-exposed, and institutionally backed youth, while youngsters 
impacted by poverty, displacement, disability, language obstacles, or rural 
﻿marginalization remain less prominent. The challenge is not merely to render 
children visible, but to establish equitable conditions of representation that 
allow diverse children’s experiences to inform ﻿decision-making, rather than 
being mediated by a limited number of representative voices (Neas et al., 2022; 
Spyrou, 2011; Tisdall, 2017).

2.4. The Consequences of Silence: Material, Developmental, 
and Psychosocial Injustice

The ﻿disproportionate impact of the ﻿climate crisis on children is not merely a 
theoretical observation; it is a multidimensional pattern of ﻿inequality that can be 
tracked statistically on both global and national scales. Globally, approximately 
333 million children live in extreme poverty, with 829 million living on less 
than $3.65 USD and 1.43 billion living on less than $6.85 USD per day, 
illustrating why children are among the most vulnerable groups in the nexus 
of climate, poverty, and social exclusion. Although children constitute about 
one-third of the global population, they represent more than half of the extreme 
poor; this explains why climate-linked disasters, food insecurity, health risks, 
and educational losses are concentrated among children. In the case of ﻿Türkiye, 
indicators regarding child marriage, a labor force ﻿participation rate reaching 
24.9% in the 15–17 age group, the number of children in need of protection, 
and other child welfare metrics reveal that children are unequally positioned not 
only biologically or developmentally but also in terms of social policy and rights 
regimes. Thus, the place of children within ﻿climate justice should be evaluated 
not only on the basis of environmental ﻿vulnerability but also through the lens of 
intersectional structural deprivations across poverty, gender, ﻿care, education, labor, 
protection, and ﻿participation. In other words, children’s experiences of the ﻿climate 
crisis cannot be fully grasped unless read as a structural justice issue intersecting 
with the ﻿Sustainable Development Goals as a whole (Turkish Statistical Institute 
[TÜİK], 2025; UNICEF, 2024; UNICEF & World Bank, 2023).

The material, developmental, and emotional impacts of climate change must 
not be regarded solely as technical repercussions. They also pertain to justice 
as they disclose the distribution of preventable injuries across social groups 
and over time. The literature indicates increased risks for children concerning 
heat stress, dehydration, air pollution, water-borne and vector-borne diseases, 
undernutrition, injuries from disasters, and interruptions to education and 
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caregiving (IPCC, 2023; Proulx et al., 2024; Rubin & Witherspoon, 2021; 
Sheffield & Landrigan, 2011; Stanberry et al., 2018). These hazards do not 
merely aggregate to form a ﻿vulnerability profile. They illustrate the experience 
of ﻿climate injustice through physical bodies, infrastructures, dependency, and 
disparate access to protection.

A life-course viewpoint elucidates this more effectively. Climate-related 
damage can commence prenatally due to exposure to extreme heat or 
contaminated air and persist throughout childhood and adolescence through 
recurrent disaster exposure, economic hardship within households, disrupted 
development, and diminished ﻿educational continuity (Pacheco, 2020; Rashid 
et al., 2017; Xu et al., 2012). Developmental effects are essential to ﻿climate 
justice. They are one of the most compelling justifications for addressing 
﻿climate governance as an intergenerational rights issue. Current policy decisions 
influence the environments in which children develop, acquire knowledge, and 
envision their futures.

The psychosocial repercussions warrant equal attention. Climate anxiety, 
sadness, uncertainty, rage, and anticipatory loss are increasingly acknowledged 
among children and adolescents as significant reactions to ecological change. 
From the viewpoint of this chapter, these should not be perceived solely as 
individual psychological conditions. They are reactions to disproportionate 
exposure, inadequate institutional ﻿responsibility, and exclusion from ﻿decision-
making processes that influence the future. When adults compel children to bear 
the emotional weight of the climate problem while denying them substantial 
opportunity for involvement, it results in psychosocial distress, manifesting as 
both a ﻿recognition and ﻿procedural injustice, alongside a ﻿mental health issue. The 
spatial distribution of ﻿inequality exacerbates these impacts. Children residing 
in poverty frequently encounter diminished safeguards against extreme heat, 
flooding, food scarcity, substandard housing, and environmental pollution; those 
in rural or marginalized areas may suffer from inadequate services and prolonged 
recovery periods; migrant or displaced children may face legal, linguistic, and 
institutional obstacles; and children with disabilities may endure further exclusion 
within families, educational institutions, and emergency responses (Bekink, 2024; 
Parsons et al., 2025; Williams et al., 2023). Climate injustice encompasses not 
merely the exposure to dangers, but also the social mechanisms that generate such 
exposure, the inequitable allocation of protective infrastructure, and the disparate 
credence afforded to individuals who report harm.

The pediatric aspect of climate change renders this particularly evident. The 
immature immune systems of children, elevated surface-area-to-volume ratios, 
reliance on caregivers, and dependence on operational schools, transportation, 
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and healthcare services can exacerbate exposure and diminish ﻿resilience during 
heatwaves, air pollution events, disasters, and water system failures (Helldén 
et al., 2021; Stanberry et al., 2018; World Health Organization [WHO], 
2023). What public discourse frequently characterizes as a natural disaster is, 
from a child-centered viewpoint, moreover, a crisis of ﻿care, continuity, and 
institutional readiness.

Educational continuity warrants specific focus within this framework of 
justice. Many children experience climate harm not only through the event 
itself but also through the disruption of developmental routines: interrupted 
education, compromised learning surroundings, frequent displacement, altered 
social relationships, and familial stress. These disruptions aggregate over time. A 
flood, wildfire, or extended heatwave that seems transient in public discussion 
may evolve into a lengthy educational and emotional experience in a child’s 
life, impacting concentration, attendance, sense of belonging, and future 
opportunities (Proulx et al., 2024; Xu et al., 2012).

This also applies to children reliant on ﻿care infrastructures. Climate 
emergencies can impede access to pharmaceuticals, rehabilitation, mobility 
assistance, social services, and routine health surveillance. Vulnerability is 
exacerbated not only by exposure to dangers but also by the instability of the 
institutions upon which many youngsters depend. Justice necessitates not 
only the ﻿recognition of harm post-occurrence but also the implementation of 
child-sensitive preparedness, continuity planning, and adaptive strategies that 
integrate ﻿care systems into climate ﻿resilience (Bekink, 2024; WHO, 2023).

3. Transforming Silence: Ecopedagogical Pathways to Child-
Centered Climate Justice

This section examines how the identified structures that marginalize children 
might be effectively opposed in practice. Consequently, the chapter shifts from 
diagnosis to change. ﻿Ecopedagogy is pivotal to this transformation as it links 
critical analysis with educational design, civic engagement, and the cultivation 
of democratic ﻿agency.

3.1. ﻿Ecopedagogy and Childhood

While ﻿ecofeminism elucidates the ﻿marginalization of children in climate 
discourse, ecopedagogy provides a pedagogical framework for exploring practical 
resistance to that ﻿marginalization. Grounded in Freirean critical pedagogy, 
ecopedagogy perceives environmental issues not as impartial scientific subjects 
to be conveyed to passive recipients, but as socio-political inquiries influenced 
by ﻿inequality, power dynamics, and accountability (Freire, 2005; Kahn, 2010; 
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Misiaszek, 2020, 2023a). In this regard, it advances climate education beyond 
mere technical knowledge or behavioral modification initiatives, fostering 
critical awareness, conversation, and collaborative action. This chapter on 
﻿child-centered ﻿climate justice is significant as it encourages viewing children 
not merely as beneficiaries of climate education, but as active participants in 
inquiry, ﻿interpretation, and transformation.

﻿Ecopedagogy contests adult-centric educational paradigms that regard 
children as excessively fragile, overly emotional, or insufficiently mature to 
engage substantively with climate issues. Rather, it regards children as competent 
in comprehending environmental change through their personal experiences, 
observations, relationships, and inquiries. This does not negate developmental 
differences; it rejects the simplification of childhood to mere passivity. Studies 
on climate change education increasingly indicate that significant ﻿participation 
increases when youngsters are treated as co-inquirers and co-researchers rather 
than just recipients of adult instruction (Cutter-Mackenzie & Rousell, 2019). 
Recent evaluations of climate action in early childhood education indicate 
that young children can engage in age-appropriate climate learning when the 
pedagogy is relational, place-based, dialogic, and linked to everyday experiences 
rather than remote disaster narratives (Spiteri, 2023).

This emphasis is significant since ecopedagogy pertains not only to 
curriculum content but also to the nature of educational partnerships. From 
an ecopedagogical standpoint, climate education gains significance when 
connected to children’s experiential realities: the schoolyard, community, local 
climate, air pollution, water scarcity, wildfire smoke, green spaces, food systems, 
waste management, mobility, and intergenerational relationships. This approach 
validates embodied and context-specific knowledge, demonstrating to children 
that environmental issues are not distant abstractions but are instead integral 
to their social surroundings. It aligns with ﻿participation frameworks that assert 
true ﻿inclusion necessitates more than permitting children to speak—it demands 
room, voice, audience, and impact (Lundy, 2007).

This child-centric ﻿interpretation of ecopedagogy is significant as climate 
education can either perpetuate adultist hierarchies or disrupt them. A transmissive 
curriculum may provide children with information but it offers limited interpretive 
or ﻿political ﻿agency. Conversely, dialogic and place-based pedagogies facilitate 
children’s connections between local experiences and broader frameworks of 
﻿responsibility, ﻿inequality, and public ﻿decision-making. ﻿Ecopedagogy is not merely 
an ancillary component of climate education; it is a pathway via which educational 
practices can align with ﻿child-centered ﻿climate justice.
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This underscores the significance of educators and the educational 
environment. ﻿Ecopedagogy conceptualizes instructors not merely as transmitters 
of curriculum, but as facilitators of inquiry, ethical contemplation, and 
collaborative ﻿interpretation. The efficacy of climate education for children, 
particularly younger learners, is significantly influenced by adults’ willingness 
to accommodate inquiry, ambiguity, and contextual observation, rather than 
stifling challenging discussions. An ecopedagogical strategy that is sensitive 
to children necessitates teacher education, institutional backing, and school 
cultures that prioritize conversation, interdependence, and public thinking over 
just behavioral ﻿compliance (Misiaszek, 2020; Ojala, 2023).

3.2. Climate Emotions, Critical Literacy, and Democratic 
Agency

﻿Ecopedagogy is equally significant when considering climate concerns 
and associated eco-emotions. An increasing amount of research indicates that 
children and adolescents frequently experience emotions such as fear, grief, 
anger, uncertainty, helplessness, and betrayal about climate change, typically 
linked to their views on institutional inaction and a precarious future (Hickman 
et al., 2021; Pihkala, 2020). From an ecopedagogical viewpoint, these feelings 
must not be regarded only as individual distress to be suppressed, medicalized, 
or disregarded. They may also be interpreted as significant reactions to ecological 
deterioration and perceived inequity, serving as catalysts for contemplation, 
dialogue, and ethical investigation. Ojala’s (2023) research on critical emotional 
awareness is particularly significant as it contends that climate education ought 
to assist learners in identifying, interpreting, and engaging with challenging 
emotions in relation to broader social and political frameworks, rather than 
relegating them to mere private experiences.

﻿Ecopedagogy provides not only reassurance but also a pathway from feeling 
to ﻿agency. Educational environments that foster debate, place-based inquiry, 
collaborative ﻿interpretation, and public engagement can transform climate-
related anxiety into ﻿critical literacy, solidarity, and democratic involvement 
(Misiaszek, 2023a; Ojala, 2023). Research on adolescent climate engagement 
indicates that emotions such as worry, rage, and irritation may not only 
incapacitate young individuals; rather, under conducive circumstances, they can 
inspire action, maintain dedication, and enhance ﻿public ﻿participation (Bright & 
Eames, 2022). Research on place-based civic science indicates that collaborative 
environmental investigation might foster solidarity and ecological ﻿resilience by 
connecting environmental knowledge to cooperation, action, and collective 
accountability (Gallay et al., 2022).
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Recent research on hope-based pedagogy contributes significantly to this 
discourse. Effective climate education must neither stifle challenging emotions 
nor substitute them with unfounded optimism. It should establish authentic, 
thoughtfully maintained environments conducive to the collective cultivation of 
consciousness, hope, and action. This entails assisting youngsters in transitioning 
from articulating grief and uncertainty to recognizing communal opportunities, 
public allies, and significant avenues for engagement (Finnegan & d’Abreu, 
2024). In such circumstances, climate education shifts from passive ﻿adaptation 
to active democratic engagement.

Arts-based, place-based, and collaborative pedagogies are particularly 
pertinent since they facilitate the collective sharing, ﻿interpretation, and 
reworking of emotions, rather than allowing them to be borne in solitude. 
Artistic expression, cartography, community exploration, narrative construction, 
and civic scientific endeavors can help children connect climate-related emotions 
to environmental observation and societal significance. Emotional expression, 
in this context, is not antithetical to critical thought; rather, it serves as a 
conduit via which youngsters acquire the ability to discern injustice, envision 
alternatives, and collaborate with others (Cutter-Mackenzie & Rousell, 2019; 
Gallay et al., 2022; Ojala, 2023).

3.3. Designing Meaningful Participation in Educational and 
Public Settings

This comprehensive ﻿interpretation of ecopedagogy aligns with the ﻿United 
Nations Framework Convention on ﻿Climate Change’s (UNFCCC) Action 
for Climate Empowerment framework, which prioritizes education, public 
awareness, ﻿participation, access to information, training, and international 
collaboration in climate action (UNFCCC, 2021). ﻿Ecopedagogy contributes a 
distinctly critical and child-centered perspective to that objective. It inquires how 
educational and participative commitments might be implemented in a manner 
that genuinely consider children’s experiences, emotions, and political abilities. 
In this regard, ecopedagogy serves as a practice-oriented conduit between 
critique and transformation: while ﻿ecofeminism elucidates the mechanisms that 
suppress children’s voices, ecopedagogy facilitates the identification of ways in 
which classrooms, schools, and community learning environments might begin 
to disrupt these structures.

The political subjectivity of children is particularly evident in modern 
climate advocacy. School strikes, youth-led campaigns, arts-based mobilizations, 
and local environmental initiatives demonstrate that children and young people 
engage with the ﻿climate crisis not solely through fear or reliance; rather, they 
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generate critique, solidarity, and public advocacy (Bowman, 2020; Neas et al., 
2022; Serrão et al., 2021). These behaviors are significant as they challenge 
adult-centric beliefs regarding who is qualified to see injustice and articulate 
the discourse of the common good. Simultaneously, visibility in protests should 
not be conflated with structural ﻿inclusion. Public attention can coexist with 
inadequate institutional adoption, thereby rendering symbolic acknowledgment 
insufficient (Daly, 2024; Lundy, 2018).

Significant engagement necessitates intentional design. The ﻿effectiveness 
relies on child-centric information, secure environments, accessible processes, 
adequate preparation time, non-dominant adult facilitation, and formal 
﻿decision-making frameworks that document and address children’s input. 
Ecological silence cannot be remedied just by promoting expression; it must 
be tackled through ﻿institutional frameworks that render expression impactful. 
The literature on ﻿child rights is informative in this context. Hart’s ladder of 
﻿participation, Shier’s routes to ﻿participation, and Lundy’s assertion that “voice” 
alone is insufficient demonstrate that substantive involvement necessitates more 
than merely an invitation to express oneself; it also demands an environment, 
audience, impact, and feedback (Hart, 1992; Lundy, 2007; Shier, 2001).

This necessitates that schools, communities, and climate policy frameworks 
require structured involvement models instead of isolated events. Information 
suitable for children must be accessible prior to the consultation. Facilitation 
must safeguard against the dominance of adults or prominent peers. Institutions 
require clear feedback mechanisms that demonstrate how ﻿children’s perspectives 
were considered, altered, or dismissed. Participatory frameworks must include 
local investigation, school-centered discussions, youth councils, and broader 
planning initiatives. In the absence of such institutional design, ﻿participation 
is often reduced to mere managed visibility rather than genuine shared impact 
(Lundy, 2007; Tisdall, 2017; UNFCCC, 2021).

Meaningful ﻿participation must also be strategically organized at various 
scales. Classroom debate, school councils, municipal consultations, and national 
climate planning should function as interconnected domains. When these 
layers are interconnected, children can transition from localized observation 
and ﻿interpretation to extensive civic engagement, while institutions can derive 
enduring insights from children’s contextual knowledge. This design enhances 
accountability by allowing ﻿participation to be recorded, reviewed, and evaluated 
over time, rather than being treated as a singular occurrence (Hart, 1992; Shier, 
2001; UNFCCC, 2021).
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3.4. From Tokenism to Institutional Accountability

A key conclusion from the literature is that ﻿participation is ineffective when 
institutions regard children’s involvement as an isolated occurrence rather than a 
fundamental governance premise. Invitations to participate in meetings, youth 
summits, school events, or consultative exercises alone do not fulfill a child-
rights criterion. Significant engagement necessitates a safeguarded environment 
for opinion formation, readily available information to comprehend concerns, 
an audience with ﻿decision-making authority, and clear channels through which 
children’s input can affect results. In the absence of these criteria, involvement 
may provide publicity without reallocating authority (Lundy, 2007; Tisdall, 
2017; ﻿United Nations Committee on the Rights of the Child, 2023).

This divide is particularly significant in ﻿climate governance, as institutions 
frequently embrace children symbolically while maintaining adult dominance 
over agenda-setting, ﻿interpretation, and ultimate ﻿decision-making. A child-
centric method necessitates more than merely a microphone. Preparation time 
is required, along with interpretative help, facilitation that safeguards against 
adult hegemony, and documentation illustrating how children’s suggestions were 
included, altered, or rejected. In educational environments, this may encompass 
climate councils, curriculum-related questions, and systematic feedback from 
school administration. In municipal and ﻿national policy frameworks, it may 
encompass child-impact assessments, periodic consultation cycles, and public 
reporting obligations related to ﻿adaptation, ﻿resilience, and environmental 
planning (Daly, 2024; Hart, 1992; Shier, 2001).

Institutional accountability is fundamentally a question of measurement. 
If child engagement is prioritized, it is essential to inquire not only about the 
number of children present but also about the nature of their ﻿participation, 
the groups represented, the information provided to them, whether their 
perspectives influenced decision-makers, and the subsequent outcomes. Such 
indicators are significant as they mitigate selective amplification, wherein a 
limited number of prominently visible children represent a broader and more 
inequitable spectrum of childhood experiences. Accountability, in this context, 
is both democratic and epistemic; it pertains not just to whether children were 
consulted, but also to whether children’s knowledge influenced the parameters 
of public thinking (Donger et al., 2025; Spyrou, 2011; Tisdall, 2017).

The transition from tokenism to accountability is a clear indicator of 
transformation toward a ﻿child-centered ﻿climate justice agenda. Ecofeminism 
elucidates the persistence of power among adult demographics, whereas 
ecopedagogy fosters the essential critical literacies and relational practices 
required for meaningful involvement. Nonetheless, neither can prevail until 
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institutions are restructured to acknowledge children’s claims as significant. 
The issue of silence is not resolved by merely inviting children to speak; it 
is addressed only when governance frameworks acquire the capacity to listen, 
respond, and maintain accountability across time.

Table 1.
Integrated Framework for Child-Centered Climate Justice

Justice dimension What becomes 
invisible for children

Ecofeminist 
diagnosis

Ecopedagogical 
and policy 
response

﻿Distributive 
justice

Exposure to heat,
polluted air, unsafe 
water, disrupted 
schooling, 
undernutrition, and 
weak social protection 
can be treated as generic 
household problems 
rather than child-specific 
risks.

Children's needs 
are overshadowed 
by adult-centered 
priorities and by 
public/private 
divisions that hide 
﻿care, dependency, 
and uneven 
﻿vulnerability.

Use ﻿child-sensitive 
indicators, school-
based ﻿adaptation 
measures, health-
protection 
protocols, and 
targeted social 
protection during 
climate shocks.

Recognitional 
justice

Children's accounts 
of everyday climate 
disruption, fear, and 
local environmental 
change are dismissed 
as incomplete, 
overly emotional, or 
politically immature.

Adultism codes 
children as not-yet 
credible knowers 
and reproduces a 
hierarchy in which 
authority remains 
monopolized by 
adults.

Create child-friendly 
i n f o r m a t i o n , 
dialogic classrooms, 
arts-based and place-
based inquiry, and 
formal ﻿recognition 
of children's 
e x p e r i e n t i a l 
knowledge.

Procedural/ 
participatory 
justice

Consultation is 
absent, delayed, 
symbolic, or 
disconnected 
from ﻿decision-
making in schools, 
municipalities, 
and climate policy 
processes.

Children are 
positioned 
as objects of 
protection rather 
than subjects 
of co-decision, 
so ﻿participation 
becomes visibility 
without influence.

Institutionalize 
school climate 
councils, children's 
assemblies, safe 
﻿participation 
protocols, co-
design methods, 
and transparent 
feedback loops.

Intergenerational 
justice

Long-term losses are 
normalized because 
present decisions are 
made on children's 
behalf without 
durable accountability 
to future rights.

The present is 
privileged over 
dependent and 
future lives, 
reinforcing 
extractive logics 
and moral distance 
from delayed 
harm.

Embed future-
oriented indicators, 
child-rights impact 
assessment, and 
curriculum work 
on ﻿responsibility, 
﻿care, and long-
term public 
accountability.
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Table 1 condenses the chapter’s central argument. The aim is not to divide 
children’s experience into separate boxes, but to show how distributive harm, 
recognitional ﻿marginalization, procedural weakness, and intergenerational 
injustice reinforce one another. Ecofeminism clarifies the structure of silencing, 
while ecopedagogy helps identify the educational and policy responses through 
which silence may be transformed into voice, ﻿agency, and more accountable 
﻿participation.

4. Reflections from ﻿Türkiye

4.1. Significance of ﻿Türkiye from an Analytical Perspective

﻿Türkiye is analytically valuable for a ﻿child-centered ﻿climate justice framework 
due to the prominent role of ﻿climate governance and disaster management in 
national policy. The national climate strategy and ﻿adaptation planning, revised 
NDC and long-term strategy papers, along with Disaster and Emergency 
Management Presidency’s [Afet ve Acil Durum Yönetimi Başkanlığı] disaster 
risk-reduction framework, collectively establish an institutional framework 
for the discourse on ﻿mitigation, ﻿adaptation, readiness, and ﻿resilience. A child-
centered perspective raises an additional inquiry: how are these policy domains 
converted into the distinct rights, needs, daily environments, and participatory 
abilities of children (Disaster and Emergency Management Presidency, 2022; 
Ministry of Environment and Urbanization [T.C. Çevre ve Şehircilik Bakanlığı], 
2010, 2011; Republic of ﻿Türkiye, 2023, 2024).

The significance of the ﻿Türkiye case extends beyond mere record-keeping 
of national climate initiatives. It exemplifies a wider trend observable across 
several contexts: climate and disaster policies may grow progressively technical, 
yet the child-specific ﻿interpretation of involvement, acknowledgment, and 
accountability remains inconsistent. The essential inquiry is not only the 
existence of climate policy, but rather whether children are recognized as explicit 
rights holders, monitored entities, and participants whose insights can influence 
institutional outcomes.

Examining ﻿child-centered ﻿climate justice elucidates the ﻿Türkiye discourse in 
normative terms. ﻿General Comment No. 26 and UNICEF’s Children’s ﻿Climate 
Risk Index assert that children’s ﻿climate ﻿vulnerability transcends mere age or 
biology, encompassing rights, disparate exposure, and institutional ﻿responsibility 
(UNICEF, 2021; ﻿United Nations Committee on the Rights of the Child, 2023). 
For ﻿Türkiye, climate policy must be assessed not solely by the existence of strategies 
and commitments, but by the degree to which these commitments are converted 
into child-sensitive information, engagement, preparedness, and sustained 
protection within educational institutions, healthcare systems, and local services.
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The broader international literature endorses this initiative. The IPCC 
underscores that susceptibility is influenced by social factors and institutional 
capacity, as well as by physical exposure. Simultaneously, studies on pediatric 
health and development indicate that heat stress, respiratory damage, viral 
diseases, nutritional insecurity, and psychosocial stress are all influenced by the 
quality of daily settings (IPCC, 2023; Sanson et al., 2019; Shea et al., 2007). 
﻿Türkiye serves as a valuable case for analyzing how theoretical climate pledges are 
integrated into public services, constructed environments, and policy practices 
that shape children’s real experiences.

﻿Türkiye’s geographic position within the Mediterranean Basin underscores 
the significance of this perspective. Escalating temperatures, droughts, floods, 
wildfires, and air pollution increasingly jeopardize children’s health and well-
being, while ﻿climate governance has intensified through revised Nationally 
Determined Contributions (NDCs), long-term strategic documents, and 
﻿adaptation planning (IPCC, 2023; Republic of ﻿Türkiye, 2023, 2024). 
Nevertheless, a more sophisticated technical policy framework does not 
inherently guarantee child-sensitive engagement or rights-based accountability 
procedures with adequate clarity to influence implementation. In this regard, 
﻿Türkiye exemplifies a more extensive issue: policy initiatives may proliferate 
while democratic representation for children remains inconsistent.

Table 2. 
Child-Centered Climate Justice for ﻿Türkiye: Policy Areas, Proposed Mechanisms, 
and Monitoring Indicators

Policy area
Opportunity 
within the current 
framework

Proposed ﻿child 
﻿participation/
empowerment 
mechanism

Monitoring 
indicators

Education

Ministry of National 
Education climate/
environment-themed 
courses and curricula; 
school-based projects

School climate 
councils and children's 
assemblies; place-
based ﻿climate justice 
modules in curricula

Number of 
participating schools/
students; project 
outputs; learning-
outcome rubrics

Health

Primary healthcare 
and preventive 
services; ﻿disaster 
preparedness

Child-friendly risk 
communication; 
child-focused health 
protocols during 
heatwaves/disasters

Heat/disaster-related 
pediatric visits; 
coverage of preventive 
interventions
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Local 
governments

Climate ﻿adaptation 
plans; green space and 
water management

Child-participatory 
neighborhood risk 
mapping; child impact 
assessment

Number of child-
﻿participation 
sessions; share of 
recommendations 
integrated into plans

Social 
protection

Poverty alleviation 
programs

Targeted supports 
for children during 
climate shocks 
(nutrition, ﻿educational 
continuity)

Number of supported 
households/
children; indicators 
of ﻿educational 
continuity

This broader policy landscape can also be read through the ﻿Sustainable 
Development Goals [SDG] framework, which reveals the inter-sectoral 
positioning of children within ﻿climate governance. The inter-sectoral nature of 
the end is reflected in the SDG evaluation report on ﻿Türkiye (Presidency of the 
Republic of Turkey, Strategy and Budget Directorate [T.C. Cumhurbaşkanlığı 
Strateji ve Bütçe Başkanlığı], 2019), and while “children” category is primarily 
addressed through nutrition, health, education, poverty and other vulnerable 
groups, “climate change” is both a stand-alone goal (SDG 13: Climate Action) and 
a cross-cutting risk that influences various policy areas such as water management, 
agriculture, disaster management and environmental health. Therefore, the 
report does not generally include a single and explicit section entitled “children 
and climate change”, but instead provides a largely indirect but clear chain of 
impacts across different SDG discussions, one of the most visible linkages being 
health, because the Executive Summary prepared for SDG 3 (Health and Well-
being) lists vulnerabilities such as the resurgence of diseases such as measles in 
the context of migration, which “particularly affect children”, and states that 
environmental health policies should be developed against “increasing global 
risks, primarily climate change”. Thus, the vulnerabilities related to child health 
and the management of risks related to climate are discussed together within 
the framework of a common environmental health approach, and the second 
strong link is through food systems and nutrition. Under SDG 2 (End Hunger), 
the report emphasizes the improvement in stunting rates among children under 
5 over time, and refers to policies such as promoting breastfeeding and micro-
nutrient support programs, but also highlights that micro-nutrient deficiencies 
among children remain a major concern. In the same SDG 2 section, climate 
change is identified as a factor weakening agricultural productivity, and the need 
for climate-resilient agricultural practices is emphasized, including responses to 
droughts and other climate-related disasters, therefore linking climate pressures 
on agriculture to risks cascading downwards in terms of children’s food security 
and health, thus the report positions climate change as a threat multiplier 
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to the systems that impact children’s everyday life, such as integrated water 
management (SDG 6) and integrating climate into disaster management (SDG 
11). SDG 13 identifies ﻿adaptation and risk planning needs under headings like 
water efficient agriculture, erosion control, early warning systems and drought 
resistant crops, because the report identifies children as a vulnerable population 
in need of protection in SDG 2 and SDG 3, and frames climate change as 
both an agenda item on its own (SDG 13) and as an inter-sectoral driver that 
impacts children’s lives through agriculture, water, disaster and environmental 
health sectors.

4.2. Scale, Distribution, and Differentiated Exposure

From a ﻿climate justice standpoint, environmental risk is systematic rather 
than arbitrary specific groups endure disproportionate adverse effects. In 
﻿Türkiye, children are disproportionately affected by ﻿inequality, partly due to 
age-based power dynamics and an adult-centric government that restricts their 
﻿agency (Daly, 2024). Climate agendas remain predominantly influenced by 
central institutions, local administrations, and technical experts, but children’s 
experiences and demands are not consistently reflected in priority-setting. Article 
12 of the UNCRC asserts children’s right to articulate their opinions on issues 
that impact them, and the Committee’s General Comments regard substantive 
involvement in environmental and climate policy as a ﻿human rights requirement 
(﻿United Nations Committee on the Rights of the Child, 2009, 2023). ﻿Türkiye’s 
Child Rights Strategy and Action Plan (2023–2028) underscores the importance 
of ﻿participation; however, further institutionalization is still required, especially 
through clearer connections to ﻿climate governance and quantifiable monitoring 
indicators (Ministry of Family and Social Services  [T.C. Aile ve Sosyal Hizmetler 
Bakanlığı], 2023).

The extensive literature elucidates why a child-centered ﻿interpretation of 
﻿Türkiye cannot be limited to national policy alone. For children, ﻿climate injustice 
extends beyond instances of disaster. It encompasses thermal exposure, educational 
interruption, psychosocial stress, and disparate urban environments encountered 
in residences, educational institutions, thoroughfares, transportation networks, 
and service infrastructures (Bartlett, 2008; Burke et al., 2018; Hickman et al., 
2021; Shea et al., 2007). In the Turkish context, ﻿climate governance must be 
interpreted not solely through sectoral policy jargon but also through the daily 
environments in which children reside, study, navigate, and recover.

From a distributional standpoint, this is significant as environmental risk 
is mediated by disparate infrastructures. The quality of housing, drainage 
systems, sanitation, neighborhood services, green spaces, and the consistency 
of public provisions all influence the extent to which climate-related damage 
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is bearable or intolerable for children (Bartlett, 2008; IPCC, 2023). A child-
centered framework for ﻿Türkiye is reinforced when it encompasses various scales 
from national strategy and local ﻿adaptation planning to school environments, 
neighborhood conditions, and ﻿care systems, since it is within these contexts that 
abstract climate risk manifests as tangible ﻿inequality or ﻿resilience.

A procedural reading introduces an additional dimension. If the climate 
issue constitutes a crisis of ﻿participation, the Turkish instance prompts inquiries 
regarding not just the efficacy of institutions in managing risk but also the 
capacity of children to comprehend, assess, and react to decisions that influence 
their futures. Hickman et al. (2021) demonstrate that the climatic distress 
experienced by youth is intricately linked to their evaluations of governmental 
﻿effectiveness. This implies that ﻿procedural justice in ﻿Türkiye needs to be 
evaluated based on the extent to which institutions establish comprehensible, 
child-sensitive avenues that enable children to comprehend and scrutinize 
climate-related decisions.

This also enhances the significance of location. Bartlett (2008) emphasizes 
that children encounter climate-related adversities via housing, drainage, 
sanitation, community services, and public areas. For ﻿Türkiye, the message 
is unequivocal: ﻿child-centered ﻿climate justice cannot be confined to national 
strategic documents alone. It should also be examined through municipalities, 
educational institutions, thoroughfares, recreational areas, transportation 
networks, and the disparate geographies of urban and rural existence. The 
issue of justice is not merely the existence of climate risk, but rather the fact 
that children face it under more vulnerable material circumstances and with 
diminished institutional assistance.

Table 3. 
Reading Child-Centered Climate Justice in ﻿Türkiye Across Governance Scales

Scale Illustrative policy or 
institutional arena

Child-centered ﻿climate justice 
question

National
NDCs, long-term strategy, 
﻿disaster risk reduction, and 
sectoral planning

Are children explicitly named as 
rights holders, monitored groups, and 
participants rather than as generic 
beneficiaries?

Local

﻿Municipal ﻿adaptation, 
water, mobility, green 
space, and neighborhood 
services

Which children face more precarious 
material conditions, and how does 
their everyday experience inform local 
priorities?
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School

Curriculum, school climate 
councils, psychosocial 
support, and disaster 
awareness

Do schools treat climate issues 
only as technical information, or 
also as matters of rights, emotion, 
﻿participation, and ﻿agency?

Household/ 
community

Care work, recovery 
routines, health continuity, 
and community support

How are the burdens of coping with 
disruption distributed, and how 
do these hidden inequalities affect 
children's well-being and voice?

Education serves as a primary domain through which children engage 
with ﻿climate justice in ﻿Türkiye. While the Ministry of National Education 
curricula incorporate environmental and climate-related topics, teaching 
often prioritizes information dissemination; methodologies that foster critical 
thinking, rights-based inquiry, ﻿participation, and action are not consistently 
integrated into practice (Sarıbaş & Bakanay, 2024; Çakır Yıldırım et al., 2023). 
The “Environmental Education and ﻿Climate Change” curriculum seeks to 
enhance awareness of human-nature relationships and responsibilities; however, 
the dimensions of equality, rights, and ﻿participation fundamental to ﻿climate 
justice require more explicit pedagogical ﻿interpretation (Ministry of National 
Education Board of Education and Discipline [T.C. Millî Eğitim Bakanlığı 
Talim ve Terbiye Kurulu Başkanlığı], 2022). In contexts where ecopedagogical 
methodologies are constrained, the climate problem is easily characterized as a 
technical, apolitical concern rather than an issue of justice and ﻿agency (Orman 
& Demiral, 2023; Sarıbaş & Bakanay, 2024; Çakır Yıldırım et al., 2023).

Enhancing ﻿climate justice for children in ﻿Türkiye is achievable not solely via 
robust environmental policies but also via more definitive ﻿governance structures 
grounded in ﻿child rights. This may involve integrating ﻿child ﻿participation in 
the formulation and oversight of NDCs and ﻿adaptation strategies, establishing 
consistent consultation avenues via ﻿children’s assemblies and youth climate 
councils within local governments, and creating feedback mechanisms to 
ensure that ﻿participation is substantive rather than merely symbolic (Republic of 
﻿Türkiye, 2023; ﻿United Nations Committee on the Rights of the Child, 2023). 
Enhancing the climate and environmental aspects of child-rights action plans 
with measurable targets and indicators would further affirm the acknowledgment 
of children as current rights holders and social agents (Ministry of Family and 
Social Services, 2023).

In the context of ﻿Türkiye, children and ﻿climate justice are most effectively 
perceived as components of an interconnected policy domain encompassing 
﻿environmental governance, social policy, education, health, and local 
administration. The exposure of children frequently exacerbates pre-existing 
inequities, whereas ﻿decision-making focused on adults may disguise these impacts 
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in daily life. Without synchronized strategies that prioritize children’s experiences 
and ﻿participatory rights in education, health, social protection, and ﻿local 
governance—while aligning with national climate commitments—the potential 
for a more sustainable and equitable climate policy may remain limited.

A cross-sectoral analysis of ﻿Türkiye is thus more compelling than a singular 
perspective. Education policy, municipal ﻿adaptation planning, public health 
preparedness, ﻿child rights monitoring, and ﻿disaster governance all intersect with 
children’s climate experiences, although they frequently operate in isolation. 
A more robust framework would integrate these domains via ﻿child-sensitive 
indicators, regular consultation processes, curriculum-related engagement, and 
local systems that allow children’s insights to influence planning. In the absence 
of institutional connectivity, climate policy may persist in a formal capacity 
while providing children with little democratic influence.

4.3. Care, Education, and Rehabilitation

An ecofeminist ﻿interpretation enhances the Turkish discourse by emphasizing 
﻿care and social reproduction. Climate policy is frequently articulated via the 
lenses of infrastructure, sectors, and institutions; nevertheless, the well-being of 
children is equally contingent upon the less apparent work that underpins daily 
existence. Ecofeminist scholarship is particularly valuable in this context since 
it illustrates that ﻿environmental degradation is influenced not only by exposure, 
but also by dynamics of ﻿care, labor, and interdependence. For ﻿Türkiye, this 
indicates that a child-centered strategy must address not only environmental 
disasters but also the disproportionate social efforts necessary to mitigate and 
manage their repercussions within households and communities (Agarwal, 
1992; Gaard, 2015).

The educational ramifications are as significant. To regard children as 
subjects of ﻿climate justice rather than mere objects of ﻿adaptation, climate-related 
education in ﻿Türkiye must be undertaken as a democratic and critical endeavor. 
﻿Ecopedagogy posits that educational institutions can foster ﻿resilience by not 
only imparting knowledge regarding dangers but also by empowering children 
to perceive environmental change through the lenses of rights, institutions, 
caring, and justice (Kahn, 2010; Misiaszek, 2020; ﻿United Nations Educational, 
Scientific and Cultural Organization [UNESCO], 2020). When considered with 
﻿General Comment No. 26, this indicates that access to knowledge, education, 
and ﻿participation must be perceived as integral components of a child-centered 
﻿climate governance framework rather than as ancillary educational enhancements 
(﻿United Nations Committee on the Rights of the Child, 2023).
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An associated implication pertains to recovery and continuity. Climate-
related damage to children extends beyond immediate events; it encompasses 
prolonged interruptions to education, caregiving, safety, social relationships, and 
mental stability. This implies that resilient schools, secure communities, consistent 
health and ﻿care services, and psychosocial support should be regarded not merely 
as technical adaptations, but also as issues of child justice. This comprehensive 
perspective advances the discourse in ﻿Türkiye beyond mere emergency response 
to the essential conditions necessary for children to live, study, and recover with 
dignity (Bartlett, 2008; Burke et al., 2018; Sanson et al., 2019).

This principle also applies to emotional rehabilitation. Studies on the 
psychological impacts of climate change and disaster-related uncertainty indicate 
that children’s distress is frequently linked not only to the event itself but also 
to the quality of adult responses, the maintenance of routines, and the presence 
of supportive relational environments (Burke et al., 2018; Sanson et al., 2019). 
In ﻿Türkiye, this indicates that child-centered ﻿resilience must encompass not just 
infrastructure and ﻿disaster preparedness but also educator support, psychosocial 
assistance, secure communication, and the continuity of social environments 
that enable children to restore trust and orientation following disturbance.

﻿Ecopedagogy is especially pertinent at this juncture as it transforms 
healing into a matter of both education and well-being. When climate and 
disaster education is overly technical, children may acquire information 
without developing interpretative skills or civic ﻿agency. Conversely, when 
educational institutions link environmental change to rights, justice, caring, 
and ﻿participation, climate education can facilitate children’s transition from 
uncertainty and passive exposure to ﻿critical literacy and democratic involvement 
(Kahn, 2010; Misiaszek, 2020; UNESCO, 2020).

4.4. The Insights Offered by the ﻿Türkiye Case

National climate pledges, ﻿curriculum reform, disaster preparation, and 
child-rights policy exist; but, they do not coalesce into a cohesive ﻿child-centered 
﻿climate justice framework. The problem lies not merely in the lack of policy, but 
in the disjointed allocation of children’s rights, ﻿participation, ﻿care, and recovery 
among distinct governance domains. The most promising entrance sites are cross-
sectoral rather than isolated. Education policy, municipal ﻿adaptation planning, 
﻿child rights oversight, public health readiness, and ﻿disaster governance all 
intersect with children’s climate experiences, although they frequently operate in 
isolation. A more robust framework would link these domains via ﻿child-sensitive 
indicators, regular consultative processes, curriculum-integrated involvement, 
and local systems that allow children’s insights to influence planning.
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The ﻿Türkiye case illustrates the interdependence of the chapter’s three 
conceptual pillars methodologically. A legal-rights perspective elucidates the 
necessity of prioritizing children. Nonetheless, it cannot independently elucidate 
how climate burdens are assimilated in daily life or how children cultivate 
the interpretive skills necessary for significant engagement. Ecofeminism and 
ecopedagogy elucidate the roles of ﻿care, reliance, knowledge, and ecological 
action in the pursuit of ﻿climate justice.

The Turkish material should not be seen solely as an ancillary component 
of a global framework. It illustrates, within a specific institutional framework, 
how ﻿child-centered ﻿climate justice relies on three interconnected inquiries: 
the ﻿recognition of children in legal and policy contexts, the visibility of the 
disproportionate labor of ﻿care and recovery, and the accessibility of educational 
and participatory pathways for children in public discourse. The ﻿Türkiye case 
not only exemplifies the framework but also evaluates its sufficiency.

In other words, ﻿Türkiye demonstrates that the problem lies not just in 
safeguarding children from climate-related harm but also in restructuring 
governance to ensure that protection, ﻿recognition, ﻿participation, education, and 
﻿care function as interconnected spheres. The greater the fragmentation of these 
realms, the simpler it is for children to seem rhetorically central while remaining 
practically peripheral. A ﻿child-centered ﻿climate justice approach necessitates not 
only enhanced policy texts but also more consistent institutional implementation 
throughout the environments where children experience environmental change.

Table 4. 
Translating Child-Centered Climate Justice from Global Principles to Everyday 
Life in ﻿Türkiye

Level Content

Global 
normative 
principle

Children have rights to protection, ﻿participation, information, 
education, and non-discrimination in environmental matters 
(﻿United Nations Committee on the Rights of the Child, 
2023).

National ﻿policy 
translation

Climate, ﻿adaptation, disaster, and ﻿child rights documents 
create the formal architecture, but children are still only 
weakly specified as monitored groups and participants.

Local 
institutional 
translation

Municipal services, schools, health systems, and neighborhood 
infrastructures determine how risk is distributed and how 
recovery is lived.

Everyday child 
experience

Heat, air pollution, interrupted schooling, anxiety, unequal 
﻿care burdens, and weak ﻿participation are encountered in daily 
environments rather than solely through policy language.
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Justice-oriented 
response

Cross-sectoral governance, ﻿child-sensitive indicators, 
meaningful ﻿participation, ecopedagogical learning, and 
continuity in ﻿care and education make children more visible 
and politically consequential.

A concluding implication arises from this translation model. In ﻿Türkiye, a 
﻿child-centered ﻿climate justice agenda is likely to remain incomplete as long as 
various policy sectors regard children’s climate experiences as the ﻿responsibility 
of others: education may focus on awareness without engagement, ﻿disaster 
governance may prioritize preparedness without acknowledging rights, and 
social policy may emphasize protection without fostering ecological literacy. 
The comprehensive framework established in this chapter counters that 
fragmentation. It indicates that significant advancement relies on ﻿institutional 
frameworks that integrate child-rights requirements, local infrastructure, care﻿ 
systems, school-based education, and public engagement under a unified 
governance framework. In such circumstances, children are less likely to be 
viewed solely as future recipients of adult initiatives and more likely to be 
recognized as current interpreters of environmental change, whose experiences 
can contribute to ﻿adaptation, recovery, and democratic planning in ﻿Türkiye 
(Disaster and Emergency Management Presidency, 2022; Bartlett, 2008; ﻿United 
Nations Committee on the Rights of the Child, 2023; UNESCO, 2020).

5. Discussion, Practical Implications, and Conclusion

5.1. Discussion

This chapter serves as a conceptual and critical narrative evaluation; hence, 
the discussion should not be interpreted as a report of empirical findings obtained 
directly from children. Instead, it consolidates the analytical assertions developed 
throughout the chapter. This chapter contends that children’s ﻿climate injustice 
arises from material exposure, inadequate ﻿recognition, restricted engagement, 
and intergenerational accountability. This assertion is substantiated by Fraser’s 
(1997) theory of ﻿recognition and redistribution, as well as Schlosberg’s (2007) 
﻿environmental justice framework, all of which demonstrate that environmental 
damage must be analyzed through the lenses of distribution, ﻿recognition, and 
﻿procedural justice. The chapter argues that children’s narratives regarding heat, 
air pollution, flood disruption, ecological degradation, and ﻿climate anxiety 
are frequently disregarded as credible knowledge. Fricker’s (2007) notion 
of epistemic injustice and Lundy’s (2007, 2018) argument that children’s 
engagement necessitates space, voice, audience, influence, and feedback also 
substantiate this assertion.
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Compared to the literature on the classical perspectives in ﻿climate justice, 
feminist theory, and pedagogy, this chapter seeks to view children-centered 
﻿climate justice through an innovative, holistic lens. The traditional viewpoints 
on ﻿climate justice literature emphasize historical accountability, disproportionate 
emissions, equitable burdens, ﻿human rights, procedural ﻿equity, and obligations 
to ﻿future generations (Caney, 2009; Gardiner, 2011; Shue, 1993). In feminist 
and ecofeminist theory, it denotes scholarship that elucidates the connections 
among the subjugation of nature, patriarchy, dualism, and the undervaluation 
of care﻿, embodiment, and reliance (Merchant, 1980; Plumwood, 2002; Shiva, 
1988; Warren, 1990). In pedagogy, it denotes educational traditions that 
prioritize experience, democratic learning, critical consciousness, environmental 
awareness, or ﻿sustainability education, yet do not consistently position children’s 
climate rights and ﻿agency as the focal point of analysis (Dewey, 1938; Freire, 
2005; UNESCO, 2020). Consequently, the following comparison does not 
assert that these traditions are erroneous; rather, it elucidates how the child-
centered paradigm articulated in this chapter enhances them.

In relation to ﻿climate justice, this chapter has shown that children should 
not be treated only as ﻿future generations or as a general vulnerable group. This 
position is supported by Gardiner’s (2011) argument that climate change creates 
a profound intergenerational moral problem and by Caney’s (2009) claim 
that climate change threatens basic ﻿human rights. Shue’s (1993) distinction 
between subsistence and luxury emissions also supports the chapter’s claim that 
﻿responsibility and ﻿vulnerability are morally unequal. However, these classical 
﻿climate justice discussions usually focus on states, emitters, global inequalities, or 
future persons rather than on children as present legal, ethical, and pedagogical 
subjects. For this reason, the chapter differs from classical ﻿climate justice by 
translating broad principles of ﻿responsibility, rights, and intergenerational duty 
into child-specific questions: which harms are distributed to children, whose 
childhood experiences are recognized, how children participate, and how present 
institutions remain accountable to children’s developing lives.

This distinction is also evident in child health and development. The 
chapter contends that children encounter the climate issue through their 
physical bodies, educational institutions, residences, caregiving networks, and 
daily infrastructures. Literature on pediatric and child health substantiates this 
assertion by demonstrating that climate change impacts children via heat stress, 
air pollution, infectious disease susceptibility, undernutrition, displacement, 
educational disruption, and psychosocial stress (Helldén et al., 2021; Proulx 
et al., 2024; Sheffield & Landrigan, 2011; UNICEF, 2021). In contrast, 
governance-focused climate research frequently addresses ﻿mitigation, ﻿adaptation, 
﻿resilience, and ﻿disaster preparedness without adequately considering how 
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children’s knowledge and rights influence these processes (Bulkeley & Newell, 
2023; IPCC, 2023). This chapter shifts the focus from adult management of 
climate threats for children to the ﻿recognition, consultation, and accountability 
of institutions towards children.

The chapter’s ecofeminist argument employs a comparable rationale. 
This chapter contends that the suppression of children’s voices is linked 
to broader hierarchies that diminish the significance of care﻿, dependence, 
emotion, ﻿vulnerability, and corporeal existence. This assertion is substantiated 
by classical ecofeminist literature, particularly Warren’s (1990) contention 
that the subjugation of women and nature are conceptually and historically 
intertwined, Merchant’s (1980) critique of mechanistic perspectives on nature, 
Shiva’s (1988) examination of development and ecological degradation, and 
Plumwood’s (2002) analysis of hierarchical dualisms. Agarwal (1992) warns 
that discussions on gender and environment should refrain from essentializing 
women’s connection to nature and must consider material and institutional 
contexts. This chapter does not merely apply a women-nature comparison to 
children; it uses ﻿ecofeminism to examine how childhood, dependency, care﻿, and 
﻿adultism are structured through inequitable power dynamics.

Consequently, the chapter’s ecofeminist contribution is an extension rather 
than a reiteration of traditional ﻿ecofeminism. In this chapter, children are not 
included under the classifications of women or nature. Childhood is analyzed as 
a relational and political stance frequently situated on the undervalued side of 
contemporary dualisms: dependence instead of autonomy, emotion rather than 
reason, care﻿ rather than production, and ﻿vulnerability rather than authority. 
Stirling (2020) endorses this transition by linking childhood, ecological 
feminism, and ﻿environmental justice, whilst Biswas (2024) and Biswas and Rollo 
(2024) illustrate the influence of adultcentrism on educational and political 
institutions. This chapter contrasts with protection-oriented language by 
asserting that children’s dependency should not warrant political silence; rather, 
it necessitates care﻿, ﻿recognition, involvement, and institutional accountability.

This argument elucidates the contradiction between ﻿vulnerability and 
﻿agency. The chapter acknowledges ﻿children’s ﻿vulnerability as both a material 
and developmental reality, a stance substantiated by research on child health, 
poverty, education, and climate disruption (Proulx et al., 2024; Stanberry et 
al., 2018; UNICEF, 2024). Nonetheless, if fragility dominates the narrative, 
children are predominantly portrayed as delicate victims, while adults assume the 
roles of interpreters and decision-makers. Conversely, research on youth ﻿climate 
activism indicates that children and adolescents can function as political agents 
(Bowman, 2020; Neas et al., 2022; Serrão et al., 2021), however ﻿participation 
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literature cautions that visibility does not equate to influence (Lundy, 2018; 
Tisdall, 2017). This chapter distinguishes itself from both ﻿vulnerability 
reductionism and ﻿agency romanticism by integrating protection and ﻿agency: 
children must be safeguarded from climate harm, yet protection is meaningful 
only when linked to ﻿recognition, influence, and accountability.

The educational contrast enhances the chapter’s uniqueness. This chapter 
contends that climate education must extend beyond mere knowledge 
dissemination, risk awareness, or individual environmentally friendly actions. 
Dewey’s (1938) experiential pedagogy emphasizes the significance of learning 
by direct experience, while Freire’s (2005) critical pedagogy advocates for the 
necessity of learners to interpret and reshape the world instead of passively 
absorbing knowledge. Kahn’s (2010) ecopedagogy and Misiaszek’s (2020, 2023a, 
2023b) research substantiate the assertion that ﻿environmental education must 
confront socio-environmental injustice, ﻿anthropocentrism, and unsustainability. 
Nevertheless, traditional experiential, critical, or ﻿sustainability-focused teaching 
does not consistently prioritize children’s climate rights, eco-emotions, and 
﻿political ﻿agency as the central focus. This chapter’s pedagogical contribution is 
to delineate ecopedagogy as an educational framework grounded in ﻿child rights, 
oriented towards justice, emotionally literate, and participatory.

The chapter’s stance also diverges from limited interpretations of Education 
for ﻿Sustainable Development. UNESCO’s (2020) roadmap advocates for 
﻿sustainability-focused education, which is crucial as scientific literacy and 
ecological accountability are essential. Nevertheless, when ﻿sustainability 
education is predominantly framed as awareness, competencies, or individual 
conduct, it may inadequately address issues of power, ﻿inequality, ﻿adultism, and 
democratic impact. This chapter uses ecopedagogy not merely as a term for 
environmental awareness, but as a framework that integrates ﻿climate literacy with 
rights, caring, ﻿participation, public reasoning, and institutional accountability.

This educational impact is particularly evident in climate emotions. The 
chapter contends that children’s fear, anger, despair, uncertainty, and betrayal 
should not be regarded just as individual psychological challenges. Empirical 
research substantiates this assertion by demonstrating that the ﻿climate anxiety 
experienced by children and adolescents is linked to perceived political inaction 
and unfairness (Hickman et al., 2021), whereas Pihkala (2020) contextualizes 
﻿eco-anxiety within the framework of ﻿environmental education. Ojala (2023) 
contends that climate education must foster vital emotional awareness, while 
Bright and Eames (2022) demonstrate that emotions can facilitate adolescent 
climate action under conducive circumstances. This chapter distinguishes itself 
from conventional climate education by recognizing emotions as ethically 
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significant and pedagogically beneficial; they can serve as gateways to ﻿critical 
literacy, solidarity, public thinking, and democratic engagement.

The ﻿Türkiye reflection illustrates the significance of these theoretical 
discrepancies within a particular national context. ﻿Türkiye possesses climate 
strategies, ﻿disaster risk reduction frameworks, ﻿child rights policy documents, 
and curricula related to climate and the environment (Disaster and Emergency 
Management Presidency, 2022; Republic of ﻿Türkiye, 2023, 2024; Ministry 
of Family and Social Services, 2023; Ministry of National Education Board 
of Education and Discipline, 2022). These texts advocate for climate action, 
﻿disaster preparedness, children’s rights, and education. Nonetheless, their 
existence does not inherently designate children as subjects of ﻿climate justice. 
Research on climate ethics and climate-literate citizenship in ﻿Türkiye underscores 
the educational significance of justice-oriented climate education (Sarıbaş & 
Bakanay, 2024; Çakır Yıldırım et al., 2023). This chapter’s contribution, based 
in ﻿Türkiye, is to examine whether policy and curriculum commitments are 
reflected in ﻿child-sensitive indicators, school climate councils, child-friendly 
risk communication, participatory local mapping, psychosocial support, and 
accountable feedback systems.

This chapter transcends both global abstraction and limited national 
description. Global ﻿climate justice literature frequently articulates normative 
ideas, whereas national climate policy typically employs terminology related 
to strategy, ﻿adaptation, ﻿disaster preparedness, or curriculum. This chapter 
links the two levels by illustrating that children experience ﻿climate injustice 
across various sectors:education, health, social protection, municipal planning, 
﻿disaster preparedness, family care﻿, and local environmental circumstances. For 
﻿Türkiye, the practical implication extends beyond merely categorizing children 
as a vulnerable group; it necessitates recognizing them as distinct rights-holders 
whose experiences differ based on factors such as poverty, disability, gender, 
migratory status, geography, and access to resources. This is the juncture where 
the chapter’s analytical distinction intensifies: it converts ﻿child-centered ﻿climate 
justice from a broad ethical issue into a framework for oversight, engagement, 
education, and institutional ﻿responsibility.

The boundaries of the chapter must be explicitly delineated. This chapter, 
being a conceptual and critical narrative review, does not purport to convey 
﻿children’s perspectives via interviews, observations, or interactive research. 
Its assertions are analytical rather than just empirical. This constraint is 
significant as childhood studies caution that children’s voices are consistently 
generated, curated, translated, and understood within research and ﻿institutional 
frameworks constructed by adults (Spyrou, 2011; Tisdall, 2017). Consequently, 
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subsequent research ought to evaluate and expand this paradigm with 
children, particularly those impacted by poverty, disability, migration, gender 
﻿inequality, rural ﻿marginalization, exposure to disasters, or inequitable access to 
resources. Involving children as co-researchers, interpreters, and co-designers 
in participatory designs is crucial for assessing the implementation of ﻿child-
centered ﻿climate justice in educational institutions, communities, and policy 
frameworks.

Overall, the discussion indicates that the chapter enhances the literature 
through a tripartite shift. Initially, it transforms ﻿climate justice from an 
abstract issue regarding future individuals to a tangible concern for children as 
current rights-holders. Secondly, it expands ecofeminist analysis from a solely 
women-nature paradigm to a more comprehensive children-care﻿-nature-justice 
framework, while preserving the feminist critique of oppression. Third, it 
transitions climate education from mere knowledge dissemination and individual 
behavioral modification to a rights-based, emotionally intelligent, participatory, 
and justice-focused ecopedagogy. This chapter not only incorporates children 
into ﻿climate justice, ﻿ecofeminism, or pedagogy but also prompts a reevaluation 
of these domains through the lenses of children’s rights, dependencies, emotions, 
contextual knowledge, and democratic capabilities.

5.2. Practical Implications

Several practical implications follow from the analytical argument developed 
in this chapter. This chapter demonstrates that ﻿child-centered ﻿climate justice 
extends beyond adult-led protection; it necessitates acknowledgment of children’s 
experiences and institutionalized involvement in decisions impacting their 
lives. This assertion is based on Article 12 of the UNCRC, which acknowledges 
children’s right to articulate opinions on issues that impact them (﻿United Nations, 
1989), and on ﻿General Comment No. 26, which directly pertains this right to 
environmental and climate ﻿decision-making (﻿United Nations Committee on the 
Rights of the Child, 2023). Nevertheless, numerous policy frameworks continue 
to limit children’s involvement to mere consultation or symbolic representation. 
Hart (1992) defines ﻿participation as a departure from tokenism, Shier (2001) 
articulates it in terms of openings, possibilities, and obligations, while Lundy 
(2007) elucidates that a child’s voice is significant only when there is space, 
voice, audience, and impact. Consequently, practical implementation must 
encompass child-rights impact assessments, age-appropriate climate discussions, 
and public feedback mechanisms related to ﻿adaptation, ﻿disaster preparedness, 
school safety, public health, urban planning, and social protection.

The pedagogical implication is that climate education should not focus 
solely on knowledge dissemination or individual environmentally friendly 
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actions. Dewey’s (1938) experiential approach advocates for learning via 
lived experiences and democratic engagement, whereas Freire’s (2005) critical 
pedagogy emphasizes problem-posing conversation and the development of 
critical consciousness. Misiaszek (2020, 2023a, 2023b) advances this critical 
tradition within ecopedagogy by conceptualizing ﻿environmental education 
as ﻿critical literacy concerning socio-environmental injustice, rather than as 
an impartial transmission of information. Ojala (2023) asserts that climate 
education must cultivate critical emotional awareness, as climate fear, rage, 
grief, and hope hold educational significance rather than being solely private 
psychological responses. Consequently, educational institutions can implement 
the chapter’s structure via school climate councils, child-centric risk assessment, 
localized inquiry, artistic expression, and curriculum-integrated discourse. 
Engaging children and adolescents as co-researchers aligns with climate change 
education that recognizes them as knowledge creators (Cutter-Mackenzie & 
Rousell, 2019), while place-based civic science can link local environmental 
observation with ﻿collective action and solidarity (Gallay et al., 2022).

In ﻿Türkiye, the practical ramifications should be interpreted across several 
policy areas rather than confined to a singular ﻿environmental education goal. 
The ﻿Türkiye Disaster Risk Reduction Plan establishes a framework for ﻿disaster 
preparedness (Disaster and Emergency Management Presidency, 2022), 
whereas the revised Nationally Determined Contribution and the 2053 Long-
Term Climate Strategy outline the comprehensive climate policy framework 
(Republic of ﻿Türkiye, 2023, 2024). The Child Rights Strategy and Action Plan 
serves as a framework for protection and ﻿participation (Ministry of Family and 
Social Services, 2023), while the ﻿environmental education and climate change 
curriculum establishes a curricular framework within educational institutions 
(Ministry of National Education Board of Education and Discipline, 2022). 
Nonetheless, the mere existence of these records is inadequate on its own. Given 
that the IPCC (2023) defines ﻿vulnerability in terms of exposure, sensitivity, 
and adaptive capacity, and UNICEF (2021) assesses children’s climate risk by 
integrating hazard exposure with child-specific ﻿vulnerability, ﻿Türkiye requires 
﻿child-sensitive indicators to convert policy commitments into quantifiable 
accountability. Indicators should encompass school interruption, heat exposure, 
air pollution, pediatric health hazards, psychosocial support, continuity of 
care﻿, access to green spaces, meaningful involvement, and the ﻿inclusion of 
marginalized groups.

Finally, the research implication extends beyond merely gathering additional 
data on children; it necessitates a reevaluation of who is authorized to generate 
climate information. Spyrou (2011) warns that children’s voices are invariably 
influenced by adult research methodologies, institutional norms, and interpretive 
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frameworks; hence, children’s assertions should not be employed as mere 
ornamental evidence without critical awareness of power dynamics. Cutter-
Mackenzie and Rousell (2019) establish a methodological framework for engaging 
children and adolescents as co-researchers in climate change education. Ojala 
(2023) and Finnegan and d’Abreu (2024) indicate that climate pedagogy ought 
to assist learners in navigating challenging emotions towards critical awareness, 
hope, and ﻿agency, whereas Gallay et al. (2022) illustrate how place-based civic 
science can connect education with communal ﻿resilience. Subsequent research 
in ﻿Türkiye and analogous settings should employ participatory, longitudinal, 
and comparative methodologies involving children from diverse socioeconomic, 
gender, migrant, disabled, rural, and urban backgrounds to evaluate, enhance, 
and contextualize the framework presented in this chapter.

5.3. Conclusion

This chapter demonstrates that ﻿child-centered ﻿climate justice cannot be only 
equated with safeguarding children from environmental damage or categorizing 
them as a broadly vulnerable demographic. As a conceptual and critical narrative 
review, its conclusions are analytical rather than empirical in nature. The primary 
conclusion is that children’s ﻿climate injustice arises from the convergence of 
exposure, acknowledgment, engagement, care﻿, education, and intergenerational 
﻿responsibility. Three analytical conclusions are notably significant. Children’s 
﻿climate ﻿vulnerability is not solely biological or developmental; it is also 
institutional, as protective mechanisms frequently neglect to acknowledge 
children’s distinct risks, experiences, and needs. Secondly, the silence of children 
in ﻿climate governance is not inherent; it is a result of adult-centric systems 
that consult children superficially, regard their expertise as subordinate, or 
dissociate protection from ﻿participation. Third, climate education transforms 
into a justice issue when it empowers children to analyze environmental damage, 
articulate climate-related emotions, engage in collective inquiry, and relate local 
experiences to overarching frameworks of accountability.

These insights recontextualize children within the framework of ﻿climate 
justice. Children should not be perceived solely as vulnerable recipients of 
protection or even as symbolic climate warriors. This chapter’s framework 
integrates protection and ﻿participation by acknowledging children as current 
rights-holders, informed individuals, and active participants in climate-related 
﻿decision-making. The observation on ﻿Türkiye substantiates this argument more 
effectively. It demonstrates that climate policy, ﻿disaster risk reduction, ﻿child 
rights policy, education, health, social protection, and ﻿local governance intersect 
in the daily lives of children; nevertheless, these areas do not inherently provide 
a ﻿child-centered ﻿climate justice framework. Children may be characterized 
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in policy discourse as vulnerable or prospective beneficiaries; nevertheless, 
they must also be recognized as monitored cohorts, active participants, and 
knowledge providers within educational institutions, municipalities, care﻿ 
systems, and climate ﻿adaptation initiatives.

The chapter’s novel contribution is the synthesis of ﻿child-centered ﻿climate 
justice, ﻿ecofeminism, and ecopedagogy into a unified analytical framework. 
This synthesis transitions the discourse from a solely protective agenda to a 
justice framework based on acknowledgment, involvement, care﻿, education, 
and accountability. Its shortcoming is the absence of empirical or participative 
data that captures children’s direct voices. Subsequent research should thus 
evaluate and expand this paradigm with children, particularly those whose 
climatic experiences are influenced by poverty, disability, migration, gender 
﻿inequality, rural ﻿marginalization, exposure to disasters, or inequitable access to 
public services. Ultimately, ﻿child-centered ﻿climate justice necessitates enhanced 
protection for children as well as institutions adept at listening to, acknowledging, 
educating, caring for, and incorporating children into the climate future.
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